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Principles of Learning to Consider as You Plan:
1. Learning happens when students connect new content to prior knowledge and experiences.
2. Intellectual development is a process- initially knowledge is authority-derived and unquestioned (i.e., concrete thinking). With a challenging education, individuals begin to view knowledge as socially constructed and logically defensible (i.e., abstract, critical thinking).
3. Learning happens when students are motivated (intrinsic curiosity is better than extrinsic rewards), have agency (choice), and experience a sense of community.
4. Students learn through modeling and higher-level questioning (e.g., Bloom’s Taxonomy).
5. Learning is reinforced through reflection and extended processing. Metacognition, interleaving (distributed vs massed practice), and transparent teaching support these.
Source:  Ambrose, et al, (2010). How Learning Works: Seven Principles of SMART teaching).

Reflective Planning Guide

	Learning Outcomes
	Essential Content 
	Planned Learning Experiences
	Planned Assessment

	What is the CLO(s) for the upcoming week/
module/unit?

*Given we are continuing to teach in the remote environment, does the CLO need to be modified?


	1. What is the essential (i.e., non-negotiable) Knowledge, Skill(s), Understanding(s), and Disposition(s) associated with the CLO?

2. What non-essential, extraneous material could be eliminated given course delivery under remote instruction?

   * This non-essential material might be deemed “worth being familiar with” or even “important to know,” but it is not critical given the temporary remote  environment in which we find ourselves (see p. 4).

	Given your recent experiences with emergency remote instruction, what would you now do differently to facilitate and support student learning in the remote environment?

1. What are the learning experiences students must have in order to master the essential K,S,U,D associated with this CLO?

2. What of this content can be delivered asynchronously – via readings, lecture notes, pre-made videos (yours or by others), etc.? 

3. Given not all students may have access to the traditional technologies or may experience connectivity issues, are there some alternative ways to make content/material accessible to your students (e.g., email).  Similarly, how might you make your assessments (i.e., quizzes or exams) accessible to all students?

3. If you only had 1 hour to spend with students synchronously via zoom, what would you deem to be most valuable to the development of students’ KSUDs?

  * There is an attention threshold for a synchronous session via zoom, especially if students are passively listening.

* What activities or routine practices can you implement to establish and maintain a sense of community and connectedness for your students?   
	1. What do you currently have planned to assess this CLO?

2. Are there alternative ways to assess, given the remote/digital environment (e.g., simulation, paper, project, presentation?

3. If you usually provide students with feedback on multiple drafts of a paper or project, what might be a more realistic expectation of yourself during remote instruction? Might you integrate peer review in the earlier drafts?

4. Given the fact that we might need to assess students remotely, how might you rethink the purpose and process for assessing students’ progress?
   If you normally give a timed exam, are you open to considering an open-book exam (an assessment “for” learning rather than “of” learning)? (see pp.5-7). 

* Perhaps exams can be viewed as opportunities to focus and extend student learning rather than merely assigning a grade. 



Planning Document Template
Course: 
As we anticipate continuing to deliver instruction remotely this summer (and with perhaps a bit more time to prepare), we are hope this template will help you be a bit more intentional now that many faculty have some additional experience in the remote environment using Canvas and the academic technology tools we have available.

	Learning Outcomes
	Essential Content/Concepts/Principles
	Planned Learning Experiences
	Planned Assessment
	Module(s) or Week(s)

	CLO 1:
	
	
	
	

	CLO 2:
	
	
	
	

	CLO 3:
	
	
	
	

	CLO 4:
	
	
	
	

	CLO 5:
	
	
	
	

	CLO 6:
	
	
	
	





Criteria for Selecting Ideas and Processes to Teach for Understanding



1. To what extent does the idea, topic, or process represent a “big idea” having enduring value beyond the classroom?
A big idea can be a linchpin idea  (i.e., essential for understanding) …Without a focus on these big ideas that have lasting value, students may be left with easily forgotten and disconnected pieces of knowledge.

2. To what extent does the idea, topic, or process reside at the heart of the discipline?
This is about “doing” the subject… consider the ways professionals in your discipline actually do their work.  Authentic learning experiences shift the learner from a passive receiver of knowledge into a more active constructor of meaning.

3. To what extent does the idea, topic, or process need uncoverage?
Consider the concepts and principles in your course that are more abstract, less obvious, and even maybe counterintuitive… What concepts or processes do students often have difficulty grasping? About which big ideas are students likely to harbor misconceptions.  These are excellent topics to select and uncover – by teaching for understanding.

4. To what extent does the idea, topic, or process offer potential for engaging students?
   Motivation is impacted by the students’ interests and the value they place on the content.  We can potentially increase student engagement and sustain inquiry by having students process big ideas in ways that provoke and connect these ideas to their interests (e.g., their burning questions, issues, or problems).

Source: Wiggins, G. & McTighe, J. (1998). Understanding by Design (pp. 7-19). Alexandria, VA: Association for Supervision and  Curriculum Development.

Planning Your Assessments

Assessment plays a key role in the teaching and learning process. The purpose is to gather relevant information about student 
progress (assessment “for” learning) and direct future instruction or performance (assessment “of” learning) related to course learning outcomes.  But in addition, assessment can be repurposed to enhance student learning (assessment “as” learning).  

Our recent move to emergency remote instruction prompted many questions about assessment (i.e., quizzes and exams), most of which had to do with how faculty could move what was originally planned for the in-person class into Catcourses/Canvas or the remote environment.  Besides the fact that we have many new technologies and resources at our disposal to design effective, relevant, and alternative assessments for the remote environment, these questions were founded upon the assumption that because we worked very hard to maintain continuity of teaching and learning we could simply transfer assessments planned for in-person classes to the new delivery modality.  Unfortunately, research has shown us that a) coverage of material does not guarantee learning has occurred; b) students learn in different ways, and c) the remote educational environment presents some students with additional access to learning while others face barriers that are often uncontrollable.  

As we plan more intentionally for remote instruction in the coming weeks and months, we have before us an opportunity to rethink why and how we assess student learning.  The primary types of assessment to consider are: 

Assessments “for” learning:  Formative assessments help us monitor students’ progress toward meeting the CLOs. These are assessments that are used to inform because the data gathered drives future instructional and curricular decisions in the course. These formative assessments also enable students to learn about, and improve, their own progress. 

 Assessments “of” learning: Summative assessments help us understand how well our students met our desired learning outcomes. These assessments can help us determine how effectively we designed our units, where students struggled/succeeded, and what revision we might need to make in future iterations of the course. 

Assessment “as” learning is an alternative way to think about how you design your assessment tools. Similar to assessments “for” learning, the purpose it to enhance and facilitate mastery of the learning  outcomes.  These types of assessment scenarios encourage higher levels of critical thinking and thus allow you to determine (or facilitate) the depth of student understanding.  


As you think about assessment tools for your class, ask yourself: 

1. Am I crafting assessment opportunities where students can deepen and refine their understandings as they also demonstrate their learning or progress?
2. Might there be value in designing some assessment activities as low-stakes, collaborative learning experiences?  
3. Given we have a wealth of information at our fingertips through the internet, a) what material in this course needs to be committed to memory and b) under what circumstances can students identify and use resources available to do the work of the discipline?  The answers to these questions will help you rethink the purpose of assessment and even your approaches to assessing student progress and understanding.


Formative Assessments/Regular Checks for Understanding

Rather than using assessments (e.g., quizzes) as accountability measures to ensure students are reading (reward/punishment), design them to guide student learning and subsequent instruction. The purpose of assessment shifts from assessment “of” student learning to assessment “for” or “as” student learning. In other words, we want to amplify and facilitate mastery of key understandings rather than merely control student behaviors.  
  
Consider:
· Design formative, weekly quizzes as low stakes checks for understanding among students. Rather than using these as accountability measures to ensure students are reading (reward/punishment), design them to guide student learning and subsequent instruction. These could be a mixture of lower-level terminology items and higher-level analysis, synthesis, and/or application questions.  
· Allow students to complete these assessment activities open book or even collaboratively with a peer (both names go on the exam).  

· Giving students multiple- choice exam questions that ask them to synthesize information;
· Asking students to solve real-world case studies, problems, or scenarios;
· Requiring students to extrapolate from data and apply it to a situation they have not yet encountered in class; or
· Posing short answer questions where students have to supply an argument in defense of a thesis.

Summative Assessments/ Periodic Evaluations of Student Learning

For those of you who utilize papers, essays, presentations, or projects as a mid-term or final assessment of student learning, transporting these via email or Canvas will not be difficult. However, for those more traditional exams (i.e., multiple choice) that are usually done F2F and/or proctored, you may consider modifying the assessment(s).  Additionally, given the potential disruption to student learning as we move rapidly to remote instruction, the purpose of the final assessment may need to shift from measuring the depth of student understanding to amplifying the essential understandings in your course. Of course, you will want to create high-level analysis, synthesis, application, and/or evaluation exercises.  Your purpose in modifying the assessment process is to utilize the assessment to facilitate understanding, critical thinking, problem-solving, and professional behaviors/skills consistent with the discipline.
     Consider: 
· Mid-term and final exams as open book or collaborative events,
· Employ Academic prompts, and/or other 
· Design performance tasks and projects that are: Open-ended, Complex, and Authentic.

Sources: Gardner, J.(Ed). Assessment and Learning. Thousand Oaks, CA.: Sage Publications.
   Stiggins, R., and McTighe, J. (2011). What a difference a word makes: Assessment FOR learning rather than OF learning. National Staff Development Council, 27 (1), 10-14.

Alternative Assessment Resources
1. UC Berkley Center for Engaged Teaching and Learning: Multiple Alternatives to Traditional Testing
           https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing
2. University of Denver Office of Teaching and Learning: Moving Your Final Exams Online
          http://otl.du.edu/moving-your-final-exams-online/
3. Cal Poly Center for Teaching, Learning, & Technology: Assessments for Virtual Instruction
          https://ctlt.calpoly.edu/finals-winter-quarter-2020
4.  UC Davis Center for Educational Effectiveness: Testing Alternatives
                     https://keepteaching.ucdavis.edu/test/testing-alternatives
5. Faculty Focus Article: Alternative Assessment Methods for the Online Classroom
        Authentic, learner-centered, collaborative alternatives
           https://www.facultyfocus.com/articles/educational-assessment/alternative-assessment-methods-online-classroom/

Worth Being Familiar With


Important to Know


Essential Understandings




1

